About Drylands Learning and Capacity

Building Initiative (DLCI)
 A capacity building organisation for learning and advocacy for the
drylands of the Horn of Africa
 Has long promoted awareness on the importance of appropriate
education for development and resilience building in the drylands
 2011: published an article on nomadic education in Kenya
 2012: presented on education and resilience at the Pastoral Education
Conference in Nairobi which led to the setting up of a Kenya ASAL
Advocacy Sub-Group to lobby for the establishment of NACONEK.
 2014: organised a workshop with MOEST to raise awareness on and
review the DL strategy for nomadic communities that was developed by
the Ministry of Northern Kenya and other Arid Lands in 2010.

 Input in Ending Drought Emergencies strategic framework on Human
Capital.

Inspiration for Developing a Framework
for Improving Integrated Education in
ASALs
 To support on-going preparatory efforts of National
Council for Nomadic Education Kenya (NACONEK)
 To build consensus on priorities for improving education
in the ASALs
 A basis for advocacy for stakeholders working in this
sector
 Complement ongoing work by UNICEF-ESARO, UNICEFKCO/Dfid/ASI and Save the Children International-Kenya
Country programme

The State of Education in ASALs in Kenya
 Unacceptably poor state/ failed formal education system:

 Limited access: 90% of the 2 million children who have
never been to school in ASALs.
 Primary net enrolment rates as low as 40% in many ASALs
counties compared to national average of 95%.
 Completion rates and performance are way below
national averages
 Low adult literacy rates. Female literacy rates are below
10% in some counties of northern Kenya.

The State of Education in ASALs in Kenya
contd…
 Low educational investment-donor mapping of the ASALs
done in 2012 by FAO showed that donors funding for
education was only 1%
 Low teacher pupil ratios
 Inertia: Many delivery mechanisms designed to reach
ASAL children but not implemented/ or are underresourced and supervised (e.g. NFE and DL)
 Requires a ‘Marshal plan’/ complete rethink

 NACONEK: if supported huge opportunity to lead
this but focus and prioritisation needed.

What integrated education in the ASALs means
 A linked system of education that is not developed and delivered
in silos including socialization and community education;

 Maximizes opportunities for complementarity of all education
provision, facilitates transition and preparation for productive
livelihoods, shares resources including infrastructure and human
and learning resources to cost effectiveness
 Provision appropriate given culture, seasonality, movement,
drought and conflict and ensures these issues are included in
curricula
 Focus: (low-cost) boarding schools, feeder schools, mobile
schools, Integrated Quranic Schools, non-formal education, adult
literacy, open and distance learning, vocational training geared
towards productive livelihoods

The Framework for Improving Integrated
Education in the ASALs in Kenya
 Education has major potential to promote enhanced and
alternative livelihoods in the ASALs and address stem the
radicalization of youth as well as reducing conflict, promoting
governance and improving health, nutrition and women’s
empowerment, all areas of current priority for the national
government.
 Nine guiding principles for improving education in the ASALs:

Principle 1: Prioritize interventions that have most impact
most quickly on children’s educational experience
Literacy for all, improving quality of basic education and
relevant vocational training

The 9 Guiding Principles…

Principle 2: Engage with the community in planning education
provision
Principle 3: Build on existing resources and what is already
working or has the potential to work in a particular context
Principle 4: Think innovatively to address problems:
 Increase reach and quality of education using technologies and
experiences of DL in higher education e.g. financial sectors and
refugee camps;
 Service provision and monitoring using mobile phones, tablets;
 Use pool of many unemployed youth to accelerated teacher
training provide basic literacy or non formal education and
eventually full fledged teachers using fast track intense training
and ongoing support;

The 9 Guiding Principles…
Principle 5: Ensure flexibility in timing of provision and transition to cope
with seasonality and hazards such as drought and conflict:
 Education must respond to the movement and seasonality of livelihoods ;
drought and other hazards ; religious calendar e.g. Ramadhan/ Friday
prayers and daily routine.
Principle 6: The need for considerable increases in resources to deliver quality
education in ASALs:
 Advocacy: How many Kenyans know that literacy rates in Northern Kenya
are worse than some parts of Somalia?
 New commitments from the government (national and county), private
providers and development partners that match ‘the talk’ are needed, in
2012 only 1% ASAL donor funding went to education
 Resources need to be recouped from current inefficiencies: non-productive
and underutilised staff and facilities etc.

The 9 Guiding Principles…
Principle 7: Maximise resources by looking for opportunities for
sharing buildings, teachers, materials, supervision and using human
resources that are available:
• Using primary school buildings and teachers to provide other forms
of education when they are not being used;
• Sharing or adapting local language teaching learning materials
between non formal and formal provision;

• Adapting NGO vocational training curricula and local language
resources from elsewhere e.g. Somali region Ethiopia;
• Increase local teacher base (review incentives, entry requirements),
with additional support through DL, intense courses and ongoing skill
development, financial incentives, lower levels of teachers working
under the supervision of qualified teachers, distance learning to
complement education provision;

The 9 Guiding Principles…
Principle 8: Piloting devolution of functions that the national
government has shown it cannot deliver
 Allowing counties to take on other functions e.g. adult literacy, school
infrastructure development and non formal education.

 At the very least county governments should define what
mechanisms for provision are most appropriate.

Principle 9: Improved accountability mechanisms - should be built
into all education provision to ensure good use of funds and to
help monitoring and community responsiveness.
 Tap into existing social accountability mechanisms TI’s multistakeholder mechanisms in Turkana, Wajir and West Pokot.
 Develop and institutionalise new complaints and feedback
mechanisms.

The Framework Pillars: NFE: Literacy for ALL
a) Mobile schools:

 Still operate in some areas, although many have stopped functioning due to
inadequate funding and supervision or lack of support by the community due
to the poor quality of education provided or preference for formal provision.
What can be done?
 Improve quality by: combining them with distance learning, (radio or the
internet with mobile teachers holding periodic tutorials or camps for face to
face support, enhanced teacher training, clustering and placing them under
supervision of formal school heads, to improve teacher support and
monitoring.
Improve functioning by: remote monitoring methods (radio and telephone
communication ), payment by results, community input.
Must be linked to formal schools – transition and curricula
Must be transformed or they should be scrapped and new methods of
reaching remote communities found.
 A variety of other non formal provision mainly by NGOs or religious institutions
e.g. shepherd schools and dugsi’s should be reviewed for potential integration
and scale up.

The Framework Pillars: NFE
b) Distance learning :is yet to be tried in the ASALs despite its huge potential

 Can reach remote and scattered communities in ways that do not disrupt
livelihoods and are culturally appropriate.
 A DL strategy was developed in 2010 by the MNKoL /MOEST ; a teachers
manual and a costed pilot design, however no pilot to date.
 DL can also offer complementary education to those children in school and
can provide ongoing in service training to teachers.

c) Vocational training : to promote employment prospects for school leavers
and fill the huge human resource gaps in ASALs
 Subjects should be based on current and future human resource (LED)
needs including animal health workers, para-professionals for health and
education, local government jobs, and emerging mineral and infrastructure
development sectors.
 For self employment, marketing and business skills should be prioritised
and linked to governments youth and women’s credit, start up finance and
work placement schemes, draw on NGO experience in Kenya and
elsewhere.

The Framework Pillars: NFE contd…
Adult literacy
 The ASALs lack government adult literacy provision especially outside
the major towns and the certified adult literacy teachers are mainly
stationed in areas with high literacy rates.
 The adult literacy qualification should be reviewed, given the
shortage of teachers in ASAL areas and campaigns considered using
unemployed educated youth.

The Framework Pillars: Formal Education
Formal schooling: Currently a mixture of day schools, private provision
and low cost boarding schools are available in ASALs, mainly in urban
settlements.
a) Low cost boarding schools:
 Generally popular in most ASAL counties
 Serious resource challenges that urgently need to be addressed
b) Low cost private schools:
 Growing in popularity in urban areas because of the often superior
quality of provision, culturally appropriate e.g. integrated quranic
schools
 Should be encouraged/promoted and public private partnerships
should be explored

The Framework Pillars: Formal Education
contd…
c) Feeder schools
 Cater for younger children and should exist for lower primary in
locations where children walk far to reach the nearest primary
school, crucial step in getting children to the formal system.
 Existing feeder schools in the ASALs are inadequate in number, lack
necessary teaching-learning materials and professional support.

 Should be linked to mobile provision to ensure that all 6 year olds
given the basis for formal

Action and advocacy planning:
What can WE do to improve integrated education in
the ASALs?
1. Prioritization: what will make the most impact, most quickly
2. How to engage the community & feedback mechanisms
3. Innovate/think out the box to resolve problems
4. How are we responding to cultural and seasonal context
5. How to maximise efficiency, share resources, increase
investments, accountability
6. What can be devolved to improve provision

